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The HERA showcase
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Outline of the talk
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Ideas from Adaptive Testing and Formative 
Assessment
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Multi-stage Adaptivity
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Assessing partial knowledge; hints & feedback
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Learning progressions and diagnostic tests
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Development framework:  Evidence Centered 
Design
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Meet HERA !
An Adaptive 
• Holistic 
• Educational 
• Resources  and 



Task model from HERA 
An item with scaffolds after incorrect response
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Trends:
•Overall, learners prefer “Teach me” (on 
average 45%), over “Break-it-down” (on 
average 25%) and “Rephrase” (on 
average 15%).
•When scaffolds are offered before
answer - learners are using more help, 
particularly more “Teach me” but less 
“Rephrase”.
•When scaffolds are offered at a cost –
students use less help (by about 3%



Summary
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