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Scholarly Analysis of the Duration of Teacher Residencies 
 
Research on preservice teachers is often premised on the idea that teacher preparation 
programs are predictors of teacher effectiveness, efficacy, and/or equity, particularly in the early 
years of teachers’ careers (Boyd et al., 2009; Darling-Hammond, Cheung, & Frelow, 2002), 
though some argue that there is insufficient data to make such claims (Cochran-Smith & 
Zeichner, 2005; Sleeter, 2014). Furthermore, policies increasingly emphasize authentic, 
coherent, and/or “clinical” teacher residency experiences (Darling-Hammond et al., 2005; 
Goodson, 1993) which are met with similar degrees of suspicion (Sleeter, 2014). Critical to this 
Project’s work, relatively few analyses have focused the lens on exactly how preservice 
educators spend their undergraduate credit hours (Ronfeldt & Reninger, 2012; Spooner et al., 
2008). Among the barriers to our understanding of this phenomenon is that relatively few 
studies include rigorous methods that consider a host of potentially confounding variables such 
as placement school characteristics, unique features of preservice teacher cohorts, as well as 
preservice teachers’ own 



 

 

schools before graduation. We believe that our continued efforts to reflect on current research, 
existing programmatic structures, and to collect insights from key stakeholders from within 
UMD’s College of Education and across partnering school districts will illuminate a path towards 
re-imagining the time that undergraduate students spend in schools. Furthermore, we hope that 
our work facilitates opportunities for scholars to analyze under-examined variables in the 
construction of teacher residencies and maximize the output of data that the YTR Workgroup 
collects from key stakeholders from each agency involved in the PDS 2025 Project. 
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