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 CENTRAL QUESTION 
 Coaching  works.  But  how  much  of  the  benefit  of  coaching 

 as  an  instructional  improvement  model  depends  on  the 

 specific  coach  with  whom  a  teacher  collaborates?  What 

 implications does this have for scalability? 

 Teacher  training  through  one-on-one  instructional  coaching 

 has  grown  increasingly  popular  in  the  United  States,  and 

 experimental  evidence  shows  that  coaching  is  one  of  the 

 most  powerful  ways  to  improve  teaching  quality  and 

 student  outcomes.  1  At  the  same  time,  it  is  unclear  how  best 

 to  scale  programs  while  maintaining  their  efficacy  because 

 coaching  relies entirely on the skills of individual  coaches  . 

 This  brief  investigates  variation  in  effectiveness  across 

 coaches  through  a  research-practice  partnership  with  TNTP 

 (formerly  known  as  The  New  Teacher  Project).  TNTP 

 provides  instructional  coaching  at  scale  to  pre-service 

 teachers  as  part  of  its  alternative-route  teacher  certification 

 program,  with  sites  in  Washington  DC,  Baltimore,  and 

 across  the  country.  Over  the  summer,  teachers  work  with  a 

 coach  for  roughly  30  hours,  which  includes  at  least  four 

 observation  and  feedback  cycles  and  explicit  modeling  of 

 strong teaching by the coach. 

 KEY FINDINGS 
 Coaches vary substantially in their effectiveness. 

 We  find  substantial  variability  in  effectiveness  across 

 coaches,  as  measured  by  changes  in  pre-service  teachers’ 

 instructional  practice.  A  one  standard  deviation  (SD) 

 increase  in  coach  effectiveness  increases  observed 

 measures  of  teachers’  classroom  practice  by  roughly  0.3  SD. 

 In  other  words,  a  teacher  assigned  to  a  highly  effective 

 coach  at  the  84  th  percentile  in  the  distribution  of 

 effectiveness  will  move  the  median-performing  teacher  to 

 the  65  th  percentile  in  teaching  quality.  Figure  1  shows  the 

 distribution of coach effectiveness. 

 Figure 1.  Distribution of Coach Effectiveness 

 A  high-quality  coach  is  worth  it,  but  a  low-quality  coach 

 may not be. 

 Our  estimates  of  coach  effectiveness  heterogeneity  are  very 
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 ONE SIZE FITS ALL? THE EFFECTIVENESS OF INDIVIDUAL COACHES 

 and  students  of  color.  These  are  the  contexts  where 

 implementing  and  scaling  teacher  coaching  is  most 

 important. 

 RESEARCH METHODS 
 To  answer  our  central  question,  we  compiled  data  on 

 coaches,  teachers,  and  teacher  performance  across  six 

 years  and  14  summer  training  sites  from  T m
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